








Independent School Art Education (ISAE)

Rebecca A. Stone-Danahy, Upper School Visual Arts Instructor and Visual Arts Department Chair, Forsyth Country Day School, 5501 Shallowford Road, Lewisville, NC 27023.
Tel: 336-945-2134, ext. 423. E-mail: RebeccaStoneDanahy@fcds.org

Welcome to the NAEA Independent
School Art Education (ISAE) Special
Issues Group!

As a special issues group, we are looking for
ways in which we can enrich the profession
of art education through best practices in
independent for-profit, nonprofit, and paro-
chial schools. To help discover who we are as
a group, what kind of schools employ us, what
our visual arts programs look like, and best
practices for supporting a visual arts educa-
tion curriculum, I have created a survey for all
independent school art educators. The survey
is currently open and will remain open until
March 11, 2009. Once closed, I will use the
data to find the pulse of how visual art educa-
tors are engaging their school community
and what we look like as a collective group.

To access the survey, go to the Committees &
Issues Groups page in the Community section
of the new NAEA website: www.arteducators.
org.

This survey will ultimately be published in an
NAEA publication, with the results dissemi-
nated and addressed during the second ISAE
Business meeting at the NAEA conference
this spring. Please join me in Minneapolis!

If you haven't registered for the conference,
remember that we need your voice to support
the ISAE and it is important for you to be
there!

Individuals professionally engaged in or
actively interested in arts education, art, or
related fields may become members of the
Independent School Art Education Special
Issues Group. Please contact Rebecca Stone-
Danahy at rebeccastonedanahy@fcds.org
today!

Mission Statement:

We are a group of art educators employed by
nonprofit and for-profit educational insti-
tutions working to promote and maintain
the highest possible quality of instruction

in visual arts programs in the independent
school setting. We believe arts education
should be a core component of a quality
curriculum, and we work to ensure that
every student we serve is exposed to the arts.
National standards set forth by NAEA serve
as guidelines for establishing curricula that
align with the individual Independent Schools
Missions and communities that we serve.

Goals:

The goals of ISEA are to promote art educa-
tion through professional development,
service, advancement of knowledge, and lead-
ership in the independent school setting. This
can only be accomplished through commu-
nication and relationships built between
independent school educators and NAEA.
Many independent school educators are not
members of their state art education associa-
tion or even members of NAEA. ISAE will
serve as a driving force to recruit membership
to the state and national level of NAEA for
the continued advancement of our profes-
sion. In the independent schools, there can be
disparities in what is taught among schools
and the standards they follow. By aligning
with NAEA and holding state conferences and
national meetings, ISAE will assess problems
unique to independent schools and work to
find solutions. In addition, we will bring to
light exemplary practices in independent
schools and work to share those successes.

In particular, ISAE will examine advocacy

United States Society for Education Through Art (USSEA)

To help discover who we are as a group, what kind of schools employ
us, what our visual arts programs look like, and best practices for
supporting a visual arts education curriculum, I have created a survey
for all independent school art educators.

for the arts through the independent school
sector. Further, ISAE will work with the
National Association of Independent Schools
(NAIS) at the state and national level to act
as a liaison between NAIS and NAEA for the
continued advancement of art education in
the independent school.

Purposes:

The purposes of the Independent School Art

Education Special Issues Group shall be to

encourage active involvement of independent

school art educators by:

» Promoting sound methods and philoso-
phies of art education.

« Providing opportunities for development
of relationships among independent school
educators within each state and as a nation.

o Creating professional development oppor-
tunities specifically for independent school
art educators.

» Encouraging participation in state and
national art education conferences.

« Supporting strong working relationships
within each school between art teachers
and administrators.

» Promoting and facilitating lesson sharing,
curriculum discussions and group study of
the problems that confront those involved
in arts education in independent schools.

Allan Richards, Art Education, University of Kentucky, Lexington, KY 40506-0022. Tel: 859-257-3944. E-mail: Richard@email.uky.edu

This column is dedicated in memory of Dr.
Ronald Wayne Neperud, who recently passed
away. While being an icon in the overall field
of Art Education, he directly contributed to

the success of USSEA and we owe him a debt
of gratitude. As President of USSEA, it is my
privilege to present reflections honoring Ronald
Neperud from one of his dedicated students,
Dr. Patricia Stuhr of Ohio State University.

In Memory of Dr. Ronald Wayne
Neperud

When I heard that Dr. Ronald (Ron) Wayne
Neperud had passed away at his home in
Belleville, Wisconsin with his family on
Monday, Nov. 17, 2008, after a long and
courageous battle with cancer, I was heart-
broken. Ron was my PhD Advisor at the
University of Wisconsin and he continued to
serve as a mentor, friend, and surrogate father
to me right up until his death. I was fortunate
in that I still have my mother and other family
living in northern Wisconsin, so I was able

to stop in and visit with Ron when I was in
the state. I had just visited him in September
and I was aware that all that could be done
for him as far a cancer treatment had been
done. During that final meeting we informed
each other about what we knew of what his
other PhD graduate students were currently
doing and where everyone was now working.
Toward the end of our visit he walked with
me outside of his farm home and asked that
we might sit at his picnic table in the sun

for awhile. Ron assured me things would be
alright, although it sure didn’t feel like it. He
stayed in his role as mentor/caretaker even
toward the end of his remarkable life.

Ron was born Jan 16, 1929, in Blair,
Wisconsin, to Marvin and Hannah (Johnson)
Neperud. His family moved to Oregon when
he was a boy and he met the love of his life,
Frances Zahler, at Silverton High School. Ron
and Frances married in 1950 and recently
celebrated their 58th anniversary. Ron
received his master’s degree in art education
from Willamette University in Oregon and his
doctorate from University of Oregon-Eugene
in art education. He started his teaching
career in Salem, Oregon and then taught at
EWSC in Cheney, Washington. He returned
to Wisconsin in 1967 for a long career at
UW-Madison as a professor of art education
before retiring in 1995. He was passionate
about his art and his work as an art educator.
His art form was painting, and many of

these works surround his family and friends
today. He received many awards in his career
as an educator, including USSEA’s Ziegfeld
Award, and his writings were published in

art journals and books. His students have
become professors of art education around
the world and have touched many lives. Ron
served in the U.S. Army in San Francisco
from 1954 to 1956 just after his first daughter
was born. Ronald and Frances raised a family
of five: Nancy (Moji) in Iran, David (Brenda)
in Verona, Mark (Sue) in Belleville, Alyce
(Rick Hansen) in South St. Paul, and Robert
in Middleton. He had a passion for many
things and shared these with his family: travel,
nature, art, fishing/hunting, gardening, and
animals. One of his most recent “hobbies” was
raising a herd of registered polled Hereford
cattle on their farm, Sugar River Pastures, in
Belleville. It is a beautiful property with the
Sugar River running through it. Ronald will
be greatly missed by his family and friends.

He is survived by his wife, Frances; all his
children; five grandchildren, Brie Ann, Drew,
Lindsey, Megan, and Arash; and other family
members.

The field has lost a remarkable art educator.
One who was often ahead of his time in
thinking about art education and its future
prospects. Ron wrote a paper in the late
1970s that was never published, on the virtue
of expanding the field and calling it “visual
culture” His last publication was a commen-
tary on the aesthetics of farming which
appeared in Studies in Art Education in 2008.

Ron attended most of the USSEA and several
InSEA Conferences and Congresses while

he was an academic. A memorial service

was held at the Becker-Beal Funeral Home

in Belleville, Wisconsin, attended by family,
friends, and many of his former students. If
anyone is interested in contributing to his
memorial you can contribute to the areas that
were dear to his heart: the UW Cancer Center,
HospiceCare, Inc. or the Nature Conservancy
(links below).

If you wish to make an entry in Ron’s memory
you can go to www.madison.com and select
obituaries near the bottom of the page, for the
date of 11/20/2008. In the list of obituaries,
click on the “Book of Remembrance” link
BELOW Ron’s name. There is also a link there
for one of the three requested charities:
HospiceCare. The other requested charities
are the University of Wisconsin Cancer
Center (www.cancer.wisc.edu/uwccc/
donations.asp) and The Nature Conservancy
(www.nature.org/joinanddonate/
donate/?src=12). B

Educating our members on job negotiation
and job security.

Creating positive relationships among
independent school art educators through
networking and regional conferences
designed specifically for independent
schools.

Developing the leadership potential of

each independent school art instructor to
better advocate for the arts in his or her
community.

Educating on marketing the arts to the
school community.

Maintaining regional and national contacts
with other groups of arts educators and
others whose objectives coincide with those
in NAEA.

Securing cooperation of legislative, state,
county officials, administrators and founda-
tions in establishing conditions that shall
render the efforts of arts educators more
effective.

Circulating information and keeping
members informed of the significant devel-
opments in the field of arts education.
Adhering to a policy that does not discrimi-
nate against individuals on the basis of race,
color, national or ethnic origin. ll

For all Seasons...

You GOTTA Have Art!

Tee Shirts, Buttons,
Bags, and Aprons!

Advocate for the arts in style with
this fine knit fitted tee—with white
“You Gotta Have Art”and “National
Art Education Association” below.
Due to the fitted style of this shirt,
please review the color/size chart
online before ordering.

No. 502—Women’s S, M, L, XL, XXL
Black, Vibrant Red, Fatigue Green, Fuchsia,
Denim Blue

No. 504—Mens S, M, L, XL, XXL
Black, Heathered Alpine, Deep Navy

For size and color chart,
and other items, see

www.arteducators.org/store
To order: 1-800-299-8321
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Lesbian, Gay, Bisexual, and Transgendered Issues Caucus (LGBTIC)

Website: ets.osu.edu/~mbell/Igbtgic/index.htm

Co-Chairs: Tracy Burton, Chicago Public Schools. E-mail: tlburton1@cps.edu and John Chamberlin, Rhode Island School of Design. E-mail: jchamber@risd.edu
NAEA News Columnist: GE Washington, gwashing@daemen.edu

What Are Drag Queens For

One week before finals, I walk into class
a few minutes late braced for the rush

of anxiety from the students regarding
the upcoming final class presentations.
Instead I'm hit by the blasting of a Britney
Spears (2008) song, Circus. The whole class
is laughing out loud and shouting. They
don’t even realize that I'm here. How do I
begin class with Britney Spears singing in the
background?

After gathering my senses and readjusting,
I ask the students, “What in the world are
you talking about?” I am told Dana, one of
two male students, is explaining the details
of his upcoming drag performance. Dana
is preparing to be the host of a campus-
sponsored drag show. He is asking for his
classmates’ opinions on his Britney Spears
impersonation.

I am the professor of a required introduc-
tory educational psychology course called
Learning Theory. Our class is small: five
students. Two of the five are graduate
students; three are adult learners; and two
are professional educators. This is a very
mature group of thinkers, and throughout
the semester they have enjoyed interacting
and learning from each other. Yet, I never
imagined my students would be captivated
by a detailed discussion of drag. Reluctantly
I asked the group to wrap-up their conversa-
tion, turn off Britney Spears, and focus on
Learning Theory. However, for the entire
period I was still thinking about drag queens.

How have you been associated with the
queering performances of drag? How have
these associations influenced your thinking
and behavior? If school is a place where we

learn about ourselves and the world around
us, what portions of our school-based
learning are committed to explorations of
gender? How are the lives of our students
influenced by the reinvention of gender roles?
According to Wikipedia contributors (http://
en.wikipedia.org/wiki/Drag_queen), “A drag
queen is a person, usually a man, who dresses
(or “drags”) in female clothes and make-up
for special occasions and usually because they
are performing and entertaining as a hostess,
stage artist or at an event.” A drag king is a
woman who dressed to impersonate a man.
Of course, there are people who cross-dress
for reasons other than as a source of enter-
tainment, and transgeder people are not
necessarily drag queens or cross-dressers but
sometimes fit into those labels. To understand
drag, you must accept the idea that gender

is a performance. Our male students cannot
simply be called men, and females students
cannot be blindly labeled little women. “One’s
biological sex (‘female’ or ‘male’) is raw
material to be shaped through practice into
the socially constructed performance that is
gender (‘woman’ or ‘man’)” (Schechner, 2002
p-130). Drag queens highlight, emphasize,
exaggerate, satirize, and sometimes mock the
characteristics used to identify a woman.

As many researchers have illustrated,
interpretation and meaning making are at
the heart of the teaching endeavor. Must
there not also be room in the art and visual
culture curriculum to sustain serious ques-
tions of drag? In the article “Contemporary
Art, the Best of Art, and Third-site Pedagogy”
(2008), Brent Wilson insists that he learned
to appreciate, interpret, and produce contem-
porary art as he “..began to see evidence of
powerful relationships among ideas and forms

Public Policy and Arts Administration (PPAA)

If school is a place where we learn about ourselves and the world
around us, what portions of our school-based learning are committed

to explorations of gender?

of expressions”(p. 8). Drag is the live presenta-
tion of experiments with physical forms of
gender-based expressions.

How will the private speech of students—as
well as their public acts—be influenced by
the non-cynical, un-ridiculed and substantial
inclusion of drag queens (and lesbian, gay,
bisexual, and transgender issues) within our
classrooms? Following our final presentation
in Learning Theory class, I gave each student
an index card and asked for written replies to
two questions:'

What are drag queens for?

« Free expression

o More acceptance

» Good release of stress (Kayla Appleton)

« To increase the self-esteem of performers

« Show another side of one’s self for their
peers via a creative presentation

o It’s a way of showing elements of form in
different manner

o It’s fun and entertaining

What can students learn from a drag show?

« Kids can learn tolerance and self-expression
tools. Also, drag shows would help students
feel more comfortable with their own sexu-
ality. (Josette DiDamizio)

o That individuals are individuals
=>Acceptance (Kayla Appleton)

o Acceptance

o Drag performances show students another
aspect of gay culture

o Students will learn people are just people
no matter how they dress or act

I thought school was where boys are boys and
girls are cheerleaders. Ironically, in college I
became a male cheerleader. It’s high time to
rethink my construction of gender norms and
education. What about you? l

The LGBTQIC welcomes guest column
submissions. We also welcome any type of
response and feedback. Please e-mail Dr. GE
Washington at gwashing@daemen.edu
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The National Education Taskforce and
No Child Left Behind

Dennis Earl Fehr, EdD, guest columnist.

My birthday is November 6, and overall I
think I picked it wisely. True, some national
elections have presented me with unwelcome
outcomes, but others have delighted me. I
was named Texas Art Educator of the Year

on a November 6, and on my 54th birthday

I received a call from a representative of our
nation’s new Speaker-to-be, Nancy Pelosi,
asking if I wanted to advise the House of
Representatives Committee on Education and
Labor. I said yes. Since then I have advised
members of the Senate Committee on Health,
Education, Labor, and Pensions as well.

To assist me in this weighty task I formed

an advisory organization, The National
Education Taskforce (The NET: “We catch
the children left behind”). As of this writing
the NET has grown to about 140 members in
the United States and Canada. We advise on
all matters educational; however, arts issues
are often foregrounded because the executive
director is an art educator.

To rectify the havoc that the No Child Left
Behind Act has wreaked on arts education,
the NET’s Committee on the Arts is drafting
legislative language to support it. In March
representatives of the NET will assemble

on Capitol Hill to submit this language to
members of both chambers of Congress with
the request that it be included in the law’s new
incarnation.

Here are our proposed changes, formatted
according to legislative language protocol:

Art educators and concerned citizens can help by mailing this
language to their representatives in Congress, both House and
Senate, and asking them to include this wording in NCLB's new

incarnation.

Arts Legislative Language for the re-autho-
rized No Child Left Behind Act

Respectfully submitted by the National
Education Taskforce Arts Legislative
Language Committee

Patty Bode and Dennis Fehr, Co-chairs

Section 1. Title V, Part A, Subpart 15, Arts in
Education is amended—

(a) in subsection 5551(a)(1) by inserting
“The arts are defined as creative activities and
products of the theater, the visual arts, dance,
music, and multimedia combinations of the
above, and shall be henceforth referred to as
‘the arts disciplines”; and

(b) “To foster divergent thinking as a
counterbalance to the convergent thinking
fostered by most school curricula, a goal of
public education shall be that all children are
taught the arts by arts specialists. A further
goal is that teachers of other subjects from
Early Childhood through twelfth grade shall
integrate the arts with the teaching of those
subjects. The teaching of art by teachers of
other subjects shall not replace the teaching
of the arts by art specialists, but shall occur in
addition to it”; and

(c) in subsection 5551(a)(2) by inserting
“A goal of public education shall be for all
children to receive an average of ninety

minutes of art instruction per week, under the
guidance of specialists in the respective arts
disciplines. This instruction is to occur during
the regularly scheduled school day. Arts
instruction time shall not be interrupted to
tutor children in other subjects or to prepare
them for assessment examinations in other
subjects”; and

(d) “A goal of public education shall be that
arts education shall include instruction in
every arts discipline for every child in the
public schools of the United States”; and

(e) in subsection 5551(a)(2) by inserting
“The study of arts forms created by artists
and communities representing multiple races,
cultures, religious affiliations, gender identi-
ties and under-represented groups, as well
as traditionally recognized groups, shall be
included in all arts curricula”; and

(f) “To involve community museums, arts
centers, performance facilities and other arts
venues and programs in school arts programs,
the schools shall establish relationships with
such entities as exist in their communities™;
and

(g) “To teach children to interpret media
messages critically, arts curricula shall include
study of mass media and popular culture with
attention to the manipulations of arts and

aesthetic content in advertising and propa-
ganda”; and

(h) “To create a civically engaged and ethical
citizenry, study of the arts shall include the
examination of social justice and ethical ques-
tions posed by artworks throughout history
and across world cultures”; and

(i) “Arts education curricula shall incorporate
the wisdom of both traditional and contem-
porary theories of arts pedagogy”

Respect for the arts has increased on Capitol
Hill since we started, but not enough to
guarantee that this language will be included
in the new law. Art educators and concerned
citizens can help by mailing this language to
their representatives in Congress, both House
and Senate, and asking them to include this
wording in NCLB’s new incarnation. Names
and contact information for Congressional
representatives and senators for given districts
can be found at www.house.gov and www.
senate.gov. Similar advocacy can be done at
the state level as well.

After an updated version of NCLB becomes
law, the NET—which is built on relationships
rather than issues—will continue to advocate
for children in U.S. schools. If you wish to join
the NET, e-mail me at dennis.fehr@ttu.edu.
Our website is at www.natedtaskforce.org. B

This column is based on an article written for
Trends in Art Education and is printed with
their permission.
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Caucus on Social Theory in Art Education (CSTAE)

Website: explorations.sva.psu.edu/cstae/

Kevin M. Tavin, PhD, Associate Professor of Art Education, The Ohio State University, 128 Oval Mall, 258 Hopkins Hall, Columbus, OH 43210. Tel: 614-292-0273, fax: 614-688-4483.

E-mail: tavin.1@osu.edu

Columnists: Daniel T. Barney, University of British Columbia, dbarney@interchange.ubc.ca; Jennifer Eisenhauer, The Ohio State University, eisenhauer.9@osu.edu;
Jack Richardson, The Ohio State University, richardson.256@osu.edu

Contingent Communities,

Acceptable Enough

Art is often understood as a practice that

is carried out within the social arena. Yet

its social influence is often minimal, as it

is sometimes dismissed as an arcane form

of communication and representation with
little or no connection to the “real” world.
Likewise, art education, conceived as an
integral component of any broadly under-
stood education, is positioned alongside
other “core” subjects. Yet, like art, this status
frequently situates it outside of dominant
educational discourse, particularly in our
contemporary socio-political environment

in which quantifiable achievement domi-
nates the discussion. This brief article is a
speculative proposition intended to posit the
repositioning of art and art education not as
adjacent—albeit significant—practices, but as
practices with the capacity to intervene and
operate within broader society and education.
The vantage from the “inside” provides oppor-
tunities not only to reflect and respond to the
“real” world or “core” educational subjects,
but also to transform them.

To intervene, most literally, means to come
between. Yet it also carries the implication of
altering a course of events as a consequence
of this intervention. Artistic intervention
works most effectively when the form that it
takes adopts some of the visual and discursive
structures that define the environment in
which it is operating. For art education—and
particularly the art produced by students—to
function as interventionist practice, it must

likewise adapt to new environments by appro-
priating the languages, behaviors, and prac-
tices of other disciplines and social realms.

It is primarily the form of art that ought to be
reconsidered; whereas, it is often art’s visual
form that most easily distinguishes it from

its surroundings. Thus, its potential to alter
social perspectives can be limited as it can

be dismissed as “just” art. However, contem-
porary art has shown that idea and purpose
often dictate a form that may or may not
resemble what could be termed “art” This is
not to say that art practices must abandon

all distinguishing references to historical,
conceptual, and theoretical foundations;
however, in order for artmaking to have trans-
formative potential, it must assume at least
some of the social, discursive, or functional
qualities of its surroundings.

Knowledge of a place is communally consti-
tuted. Understanding a place requires at least
a minimal understanding of the practices and
behaviors acceptable to the local community.
It is this agreed upon set of social guidelines
that allows a community to function. A
breech of these standards is either so different
it can be rejected as an anomaly or unfamiliar
yet acceptable enough to disrupt conventions
without being easily dismissed. An artistic
intervention that is “acceptable enough” is an
intervention with transformative potential.
On July 22, 2007, the arts collective Lone
Twin produced an artistic intervention called
Town Crying in a London Tube station.

After collecting and documenting random

Artistic intervention works most effectively when the form that it
takes adopts some of the visual and discursive structures that define
the environment in which it is operating.

dialogues, ranging from interpersonal
exchanges to cell phone conversations, heard
during a period of time at this location,

the artists worked with a professional town
crier to create a script that was delivered as

a proclamation at the location where the
original texts were gathered. The resulting
work momentarily transformed the existing
functional community defined by its compo-
sition as a point of departure and arrival to an
alternative discursively composed community
organized around the cacophony of unique
texts that continuously circulated within this
space. Town Crying was “acceptable enough”
within the context of the station to insinuate
itself among the dialogues that continue to
take place there. The work produced, if only
momentarily, an alternative community,

one dependent on the co-presence of Lone
Twin’s intervention and the everyday move-
ments and actions of the people in the station.
This “contingent community” represents an
alternative space in which the actions of Lone
Twin and the ordinary actions of the public
are each “acceptable enough” to the other’s
compositional structure that they are able to
produce a conditionally cohesive and trans-
formative site within an already existing social
environment.
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Books Available for Review

ooking for a splash of color to brighten up your snowed-in

Barbarians, vampires, and gnomes, and includes techniques for working

February? This month’s books (and DVD) available for review
offer possibilities—both for personal reflection and enjoyment as well
as for revving up creative energies that may have been hibernating.

If you see a book youd like to review for NAEA News, e-mail your
request to bookreview@arteducators.org-with your name, title,
school affiliation, and YOUR MAILING ADDRESS.

We are delighted to hear from you, but due to the volume of requests
for books, we regret that we cannot respond to all of you. We will
respond by e-mail only to those selected as reviewers. (Reviews must
be 300 words or less; we prefer that you submit reviews in a Word

file.)

Spirit of Color: A Sensory Meditation Guide to Creative
Expression

By Connie Smith Siegel. New York: Watson-Guptill, 2008. 160 pp.,
full color throughout. trade paperback. $24.95.

The author has more than 40 years’ experience as an artist/teacher and has
exhibited widely. The ideas in this book combine meditation, art therapy,
and hands-on exploration of the creative experience. Exercises are designed
to help artists build on visual and sensory experiences to express their lives
through color and to use color as a healing language.

Lascaux: A New Look. The Walls of Lascaux Cave

A Documentary Film by Jacques Willemont. DVD format, 53
minutes. Glenview, IL: Crystal Productions. $29.95.

This unique visit goes into the original cave, closed to the public for over
40 years: an immersion into one of the most ancient periods of our history,
corresponding with the emergence a little over 35,000 years ago of Homo
sapiens sapiens—modern man. It explores the cave, room by room and
panel by panel. Four questions are explored: What do we see? What do we
believe we see? What do we truly know? And above all, what do we believe
we know?

The Fantasy Artist’s Figure Drawing Bible

By Matt Dixon. New York: Barron’, 2008. 256 pp., full-color hard-
cover with spiral binding. $21.99

This practical guide for fantasy artists (comic/graphic novel aficionados)
offers step-by-step ready-to draw characters and rendering techniques.
The book is filled with interesting figures such as trolls, ogres, Amazons,

in multimedia formats and digital applications. The author has worked as
an illustrator for the video game industry as well as a designer for titles for
major movie franchises.

How Artists See Jr.
(series of board books for early learners, ages 9 months to 6 years)

4 books in the series: Dogs, Horses, Babies, Trains
By Colleen Carroll. Cynthia Vance, Editor. New York: Abbeville
Press, 2008.

This series is a child’s first introduction to fine art, and offers a miniature
museum exhibition that adult and child may explore together. Each book
features diverse works of art on a single topic, with artists from around the
world and from many eras and techniques. The author provides a series of
learning questions for the viewer to ask as he or she looks at the images.

Enchanted Lives, Enchanted Objects. American Women
Collectors and the Making of Culture, 1800-1940

By Dianne Sachko MacLeod. Berkeley/Los Angeles/London:
University of California Press, 2008. 310 pp., hardcover.

The author is Professor Emeritus of Art History at the University of
California, Davis.

This illustrated work offers the first feminist analysis of the phenomenon
of women art collectors in America. It shows how elite women enlisted the
objets dart and avant-garde paintings in their collections in causes ranging
from the founding of modern museums to the campaign for women’s

suffrage.

The Production Manual: A Graphic Design Handbook

By Gavin Ambrose and Paul Harris. AVA Books; distributed in USA
and Canada by Watson-Guptill, 2008. 191 pp., full-color, oversize
trade paperback.

This is an advanced and hands-on approach to the processes involved in
turning a design into a printed piece and the use of original and creative
print-production techniques.

It covers six areas of screen and print production: plate-making, resolution,
duotones and halftones, exhibition, packaging, and signage production.

It offers examples from leading design studios, with many useful tips for
aspiring designers to use.

“Acceptable enough” works as a link rather
than a barrier. That is, artistic interven-

tion must work both ways, possessing

both enough qualities that connect it to its
discursive “home” (art) and enough qualities
familiar to its new environment to allow it

to quietly infiltrate this “other” space. In this
manner, art education might also appropriate
discursive structures of other disciplines and
public spaces beyond the classroom and be
subsumed within rather than simply attached
to these other sites. This is not a simple task
and requires a flexible understanding of both
art and art education to allow for the greatest
adaptability and effectiveness. Yet it is within
this flexibility that art education becomes not
simply a relevant discourse, but an essential
one, as it might produce contingent commu-
nities of learners necessary for the production
of new knowledge. B

Heinz Ketchup
Creativity™ Contest
2008-2009

Since 2006, the Heinz Ketchup Creativity™
Contest has attracted tens of thousands of
colorful entries from students in grades 1-12
who imagined having their artwork appear on
millions of the single-serve packets. This year’s
exciting competition welcomes internationally
renowned pop artist Burton Morris to the judges
panel. Also for the first time, America will help
choose 12 grand prize winners by voting online
at www.KetchupCreativity.com.

The 12 grand prize winners will each have their
artwork reproduced on approximately 19.5
million Heinz® Ketchup packets—more than
200 million combined, and displayed online

in the winners’gallery. The winners also each
receive a $1,000 cash prize. The winning schools
will receive $1,000 toward art supplies, $1,000
worth of Heinz® Ketchup and a framed poster of
the winner’s artwork.

’

The contest kits and exciting tools can be down-
loaded at www.KetchupCreativity.com.

Entries must be postmarked between
January 5, 2009 and February 28, 2009.
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VA G/—\\ forcomplete descriptions of the over 1,000
WLDITNSASEN sessions, workshops, and special events taking
place at the 2009 NAEA National Convention!

SPEAKERS continued from p.1

SYNERGY SESSION: Art:21 Featured Artist, Mark Bradford

Co-sponsored with Art:21
Saturday, April 18 (11:00-11:50 am)

Now a series on PBS, Art:21’s mission is to increase knowledge of contem-
porary art, ignite discussion, and inspire creative thinking by documenting
artists at work and in their own words. Mark Bradford, “..transforms materials scavenged from

the street into wall-sized collages and installations that respond to the impromptu networks ... that
emerge within a city” and that challenge us to be more mindful.

e ”
/7

SUPER SESSION: Physicist, Dr. Charles M. Falco
Saturday, April 18 (200-2:50 pm)

Were optical instruments used by artists such as van Eyck and Belilini to assist them
with the creation of some of their works? Dr. Charles Falco, UA Chair of Condensed

2009 NAEA NATIONAL CONVENTION - MINNEAPOLIS - APRIL 17-21
PN Visit WWW.ARTEDUCATORS.ORG/CONVENTION NEW!

PRECONFERENCE WORKSHOPS*

Get the most out of your convention experience by attending a Preconference
Workshop! Spend the day engaging in professional development activities
conducted by leaders in the field of art education and beyond.

*These are ticketed events, open to a limited number of participants.

Minnesota Center for Book Arts Printing and Binding Workshop
Thursday, April, 16, 2009, 9:00 am-5:00 pm

Workshop on Reflective Practice: Coaching the Artist Within
Thursday, April 16, 2009, 9:00 am-5:00 pm

Student Assessment Systems: From Learning to Accountability
Thursday, April 16, 2009, 9:00 am-5:00 pm

Tools for Engagement with Eric Jensen
Monday, April, 20, 2009, 9:00 am-10:30 am

and

Monday, April, 20, 2009, 11:30 am —1:00 pm

For additional listings and descriptions, visit www.arteducators.org

Matter Physics, Professor of Optical Sciences, will continue the discussion that he
began at the 2008 NAEA National Convention, further illustrating the theory that
that he and artist David Hockney developed during their unusual and remarkably
interdisciplinary collaboration exploring this subject. Falco will explain the visual,
optical, and artistic background behind his most recent discoveries, and show samples of optics-based
features in paintings as well as contemporary photography as a means of demonstrating the manner in
which these principles can be incorporated into the classroom.

CONVENTION continued from p.1

Keynote and Guest Speakers
Eric Jensen: www.jensenlearning.com
Kay WalkingStick: www.kaywalkingstick.com

J. Walt Adamczyzk:
www.spontaneousfantasia.com

Dr. Charles Falco:
www.optics.arizona.edu/ssd/FAQ.html

Judy Chicago Curriculum Project:

www.judychicago.com/?p=teaching at the 2009 NAEA National Convention! Beyond
Our Preconference Workshop the hundt:eds of sessions, work‘sh.ops, tours,
Presenters and the aisles and aisles of exhibits, you can
Jim Roussin: look forward to these features, too:
www.cognitivecoaching.com/jroussin.htm « The Art:21 Film Salon

Minnesota Center for Book Arts: :

www.mnbookarts.org « The Youth Art Month Gallery

SCASS: www.ccsso.org/projects/SCASS . .
o Art Education Research Poster Sessions

Museums

Minneapolis Institute of Arts: « Studies in Art Education
www.artsmia.org 50th Anniversary Celebration
Weisman Art Museum:

www.weisman.umn.edu « Dining with Colleagues at the Many
Walker Art Museum: www.walkerart.org Meal Functions

American Swedish Institute:

www.americanswedishinst.org « The Local Artists Series

For more museums and other sights of . iani

Minneapolis and St. Paul, check www. Book Slgnlngs by NAEA Authors
twincitiestours.com/arts_museums.html « Artisans Galle ry

Happy surfing as you prepare for the

E!
EWINNEAPOLIS MUSEUMS

Visit the Minneapolis Institute of Arts (MIA)
General admission to the MIA is free every day.

The Weisman Art Museum (left)

Receive a 10% discount on any purchases when you
show your convention name badge. Admission to the
museum is always free to the public.

The Walker Art Center
Free general admission to the Walker Art Center and

a 10% discount in the museum shop are yours with
your convention name badge!

2009 National Convention!

Receive Discounted Earlybird Registration Rates

through March 6!

Visit WWW.ARTEDUCATORS.ORG/CONVENTION
to register and to reserve accommodations.

WWW.ARTEDUCATORS.ORG has launched!

Visit your new website today!

New, Online Members-only Benefits! See p. 14

2008 convention photographs © 2008 Brad Edelman.

1916 Association Drive, Reston, VA 20191-1590
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